Pupil Premium Strategy Statement – Whitworth Park Academy (Year 1 of a 3 Year Plan: 2026 – 2029)
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[image: ][image: ]The Index of Multiple Deprivation indicates that a significant proportion of our students reside in areas ranked within the 2nd most deprived decile nationally. While mapping data highlights Spennymoor, our intake also includes students from similarly disadvantaged communities such as West Cornforth, Ferryhill and Bowburn. The locality immediately surrounding the school, where a high proportion of our students live, is predominantly within the 2nd and 3rd deciles of deprivation.
Nationally, approximately 26% of pupils are eligible for Pupil Premium; this rises to 27.5% across County Durham, further reflecting the level of need within our context.
Given this profile, we prioritise our most vulnerable students in all aspects of school planning, ensuring that provision, curriculum design and wider support are deliberately shaped to mitigate disadvantage and remove barriers to achievement.
We serve a community facing significant socio-economic challenges, including:
· Low aspirations
· High levels of unemployment
· Anti-social behaviour
· Domestic violence
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	Detail
	Data

	Number of pupils in school
	1008

	Proportion (%) of pupil premium eligible pupils
	38.3%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2026-2029

	Date this statement was published
	30/09/2026

	Date on which it will be reviewed
	01/09/2027

	Statement authorised by
	S. Dixon

	Pupil premium lead
	J.Burn

	Governor / Trustee lead
	  Melanie Stubbs


School overview 



Funding overview

	Detail
	Amount

	Pupil premium funding allocation this academic year
	£420,200

	Pupil premium funding carried forward from previous years
(enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£420,200



Part A: Pupil premium strategy plan

Statement of intent
Ethos: Children at the heart of everything we do
Our mission is underpinned by five core pillars: transforming lives, providing choice for the future, supporting the whole child and every child, maximising the time we spend together, and providing extraordinary, life-changing opportunities for our young people.
Our intent for pupils in receipt of the Pupil Premium is to deliver an education that genuinely transforms lives. We ensure every child develops the knowledge, skills, qualifications and breadth of experiences needed to secure meaningful choices for their future. We are committed to supporting the whole child and every child to reach and exceed their potential, ensuring they are happy, valued, supported and successful.
We place equal emphasis on academic, social and emotional development, recognising that excellence in all areas is fundamental to improving life chances. Our approach seeks to empower pupils, enabling them to develop agency, resilience and independence so they can shape their own futures. A personalised approach sits at the heart of our practice, combining consistently high-quality teaching, strong pastoral care and carefully targeted, bespoke support where required.
We recognise that pupils from disadvantaged backgrounds face additional barriers in achieving their potential. Our strategy is deliberately designed to mitigate these challenges and secure sustained improvement.
To ensure our approach is effective, we will:
· Maintain consistently high expectations for all pupils
· Treat every pupil as an individual, adopting a holistic approach to support
· Use robust data to identify barriers quickly and respond with precision
· Embed a whole-school culture where all staff are accountable for improving outcomes for disadvantaged pupils
Our approach is quality assured through:
· Weekly review at leadership level to evaluate impact and direct next steps
· Termly reporting to governors, ensuring accountability and strategic oversight
· Rigorous tracking and monitoring at all key data collection points
Our strategy is aligned with the Education Endowment Foundation (EEF) guidance and is structured around three key strands: high-quality teaching, targeted academic support, and wider approaches.



Challenges: We have identified 4 key barriers that our school community faces

	Challenge number
	Detail of challenge

	1
	Lower academic starting points in core subjects   
1.1 Weak foundational knowledge from primary phase therefore understanding of core literacy and numeracy concepts are carried into KS3. Gaps that compound over time because later learning depends on earlier mastery. 
1.2 Reduced exposure to reading, vocabulary-rich interactions and language development opportunities prior to and during primary education limits early literacy development. External factors beyond the classroom can further restrict opportunities to read and practise. As a result, pupils may understand what effective reading entails but lack the frequency and support needed to apply and embed these skills securely within a KS3 and KS4 curriculum.
1.3 Reduced academic confidence and self-efficacy. Previous experiences of underachievement can lead to fear of failure, low participation, reluctance to ask for help and fixed mindset attitudes. Children underestimate their academic potential compared with peers. 
1.4 Multiple and overlapping disadvantage: A proportion of disadvantaged pupils also present with SEND or additional vulnerabilities. The interaction between socio-economic disadvantage and SEND compounds barriers to learning.


	2
	Lack of aspirations
2.1 Disadvantaged pupils can experience lower levels of attendance and higher rates of persistent absence than their peers. Economic disadvantage, family circumstances, limited engagement with education, and wider social and emotional barriers can result in reduced school attendance, leading to lost learning time, gaps in knowledge, and a negative impact on academic progress, wellbeing, and future outcomes.
2.2 Some pupils demonstrate limited awareness of career pathways and opportunities, resulting in reduced aspirations and a reluctance to pursue ambitious or aspirational routes.
2.3 A proportion of pupils live in households where there is a history of generational unemployment and lower levels of educational attainment. Parental engagement among disadvantaged families is less consistent, with some parents lacking the confidence or prior experience to engage fully with school due to their own educational backgrounds.


	3
	Deprivation 
3.1 Limited access to appropriate study space, digital devices and learning materials at home restricts some pupils’ ability to complete homework and engage in independent revision, contributing to gaps in knowledge consolidation.
3.2 Financial constraints reduce access to enrichment opportunities, extracurricular activities and wider cultural experiences, resulting in a narrower set of life experiences compared to peers this restricts pupils’ ability to extend learning beyond the classroom, contributing to widening disparities. As a result, pupils may lack the background knowledge, academic vocabulary and cultural understanding needed to fully access and contextualise a knowledge-rich secondary curriculum.

	4
	Adverse Childhood experiences 
4.1 A significant proportion of students have experienced adverse childhood experiences (ACEs). This trauma has a sustained negative impact on mental health, emotional regulation and overall wellbeing, affecting students’ readiness to learn and engagement in school.
4.2 Students with ACEs are statistically more likely to experience disrupted attendance. This contributes directly to gaps in learning and, over time, lower attainment and reduced life chances.








Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.

	Intended outcome
	Success criteria

	1.1 Students develop secure foundational knowledge in literacy and numeracy, enabling them to access the secondary curriculum successfully. Gaps in prior learning are systematically addressed, ensuring new learning builds progressively over time and supports sustained progress and improved attainment
	· Students demonstrate age-appropriate literacy and numeracy skills that enable them to access learning across the secondary curriculum. This should increase over time as evidenced with reading data.
· Baseline and ongoing assessments identify gaps in prior learning, with targeted interventions implemented for students requiring additional support. Evidence files show progress over time and in the wider curriculum. 
· Teachers use assessment information to adapt instruction and address misconceptions promptly.
· Identified students' work scrutiny demonstrating progression in knowledge and skills.

	1.2 Students develop strong reading habits and are regularly exposed to vocabulary-rich language and high-quality texts. As a result, literacy skills are secured over time, enabling students to apply reading strategies confidently and independently across the KS3 and KS4 curriculum, leading to improved comprehension and attainment

	· Students are exposed and read regularly with a range of challenging, high-quality texts across the curriculum and for pleasure helping to remove distal measures. 
· Students are exposed to and can accurately use an increasingly broad and sophisticated vocabulary in both spoken and written communication. 
· Reading fluency, accuracy, and comprehension improve over time.
· Students confidently apply a range of reading strategies, including prediction, inference, summarising, questioning, and retrieval, across subjects.
· Teachers consistently promote disciplinary literacy and explicitly teach subject-specific vocabulary and reading approaches.
· Students demonstrate improved comprehension of complex texts and can identify key ideas, themes, arguments.

	1.3 Students demonstrate strong academic confidence and self-efficacy, approaching learning with resilience and a growth mindset. They actively participate in lessons, seek support when needed and recognise their own potential, enabling them to engage fully and achieve in line with their abilities.

	· Students meet or exceed their expected progress and attainment levels
· Work demonstrates increased depth, accuracy, and independence
· Gaps in learning reduce over time
· Students willingly tackle challenging tasks without avoidance
· They contribute ideas and answers more frequently in lessons
· They show belief in their ability to improve
· Higher levels of participation (questioning, discussion, collaboration)
· Students remain on task for longer periods
· More consistent effort across subjects

	1.4 Outcomes for disadvantaged pupils who also have SEND or additional vulnerabilities improve, with reduced gaps in attainment, attendance and engagement. Provision is increasingly responsive and personalised, ensuring these pupils make sustained progress from their starting points.

	· The attainment between pupils with SEND + PP and non-disadvantaged peers is reduced 
· Progress measures for pupils with multiple disadvantage show sustained improvement over time,
· Leaders routinely analyse outcomes for SEND + PP pupils as a distinct group, with evidence of timely adaptation where impact is limited



	2.1 Disadvantaged pupils attend school regularly and punctually, with attendance rates continuing to improving over time and gaps between disadvantaged and non-disadvantaged pupils continue to diminishing. Reduced persistent absence ensures greater continuity of learning, improved engagement, stronger wellbeing and improved academic outcomes, enabling disadvantaged pupils to access the full curriculum and wider opportunities available to them.
	· Overall attendance for disadvantaged pupils is above national averages and continues to improve over time.
· Persistent absence rates for disadvantaged pupils reduce year-on-year and move closer to those of non-disadvantaged pupils.
· Fewer learning days are lost through absence, resulting in improved engagement, progress and attainment for disadvantaged pupils.
· Parents and carers demonstrate increased understanding of the importance of regular attendance and engage positively with school support and intervention.
· Rates of late arrival and lost learning time due to punctuality issues reduce year-on-year, with disadvantaged pupils arriving on time and ready to learn at levels increasingly in line with their non-disadvantaged peers.


	2.2 Disadvantaged pupils develop a strong understanding of career pathways and opportunities, resulting in raised aspirations, informed decision-making and increased progression to ambitious and sustained post-16 pathways.
	· Disadvantaged pupils can articulate a clear understanding of post-16 pathways, including academic, vocational and apprenticeship routes
· Disadvantaged pupils demonstrate high and increasing aspirations, evidenced through engagement in careers provision and ambitious option choices
· Disadvantaged pupils make informed and aspirational decisions at key transition points, aligned to longer-term goals (e.g. KS4 options) 
· Increasing proportions of disadvantaged pupils progress to sustained, ambitious post-16 destinations, with diminishing gaps over time

	2.3 Parents and carers of disadvantaged pupils feel confident and supported to engage meaningfully with the school, resulting in sustained and consistent parental engagement and increased capacity to support their child’s learning, regardless of their own educational background.

	· Parents/carers of disadvantaged pupils demonstrate increased engagement with school, evidenced through improved attendance at key events (e.g. parents’ evenings, information sessions) and communication
· Disadvantaged pupils demonstrate improved attendance, engagement and attitudes to learning, with reduced barriers linked to home context
· Communication between school and disadvantaged families is regular, targeted and effective, resulting in timely uptake of support, interventions and opportunities
· Parental voice is systematically captured and indicates positive and improving engagement among disadvantaged families


	3.1 Disadvantaged pupils have equitable access to study resources (including digital devices and suitable study environments), leading to increased completion of independent study and demonstrable improvements in knowledge consolidation and attainment.
	· Homework completion rates for disadvantaged pupils are in line with or exceed non-disadvantaged peers 
· Engagement with online learning platforms (e.g. Sparx, Seneca) shows sustained increase, with disadvantaged pupils meeting expected usage thresholds
· All pupils have access to a digital device suitable for homework and revision
· All pupils have access to a suitable study space after school at either home or school 
· Internal assessment data evidences improved knowledge retention
· All students will have the correct uniform and equipment and will arrive to lessons ready to learn


	3.2 Disadvantaged pupils engage equitably in broach and balanced enrichment, extracurricular and cultural experiences, resulting in enhanced cultural capital, increased participation beyond the classroom and improved readiness for future pathways. As a result, they develop secure background knowledge, academic vocabulary and cultural understanding, allowing them to fully engage with and contextualise a knowledge-rich secondary curriculum.

	· Participation rates of disadvantaged pupils in extracurricular activities are in line with or exceed non-disadvantaged peers (tracked termly)
· Proportion of disadvantaged pupils attending trips/visits and enrichment events increases to at least 80%
· Pupil voice evidence demonstrates increased cultural awareness, aspiration and exposure to wider experiences
· Disadvantaged pupils’ participation in leadership, sporting, arts or wider roles increases (e.g. clubs, teams, performances, student leadership).
· Destinations data shows improved progression to appropriate post-16 pathways, reflecting broader aspirations and experiences.
· Student voice demonstrates that pupils can articulate new knowledge, vocabulary and cultural understanding gained through enrichment. 
· Curriculum assessments show improved ability to apply contextual knowledge (e.g. extended writing, subject-specific vocabulary use).
· Quality improvement (book looks, learning walks) evidence reference to and application of enrichment experiences within lessons across departments.

	4.1 Students who have experienced adverse childhood experiences (ACEs) demonstrate improved mental health, emotional regulation and overall wellbeing, enabling increased readiness to learn and sustained engagement in school.

	· Students are effectively identified 
· Vulnerable students all have an identified key adult in school 
· Increased proportion of students identified with ACEs consistently demonstrating readiness to learn
· Student voice evidence feelings of safety, wellbeing and ability to manage emotions 
· Students
· Increased staff confidence and consistency in applying trauma-informed strategies 
· Reduction in time out of lessons due to emotional or behavioural needs.


	4.2 Students with adverse childhood experiences (ACEs) attend school consistently, resulting in reduced gaps in learning. This supports improved attainment over time and contributes to stronger long-term outcomes and enhanced life chances.
	· Overall attendance for students identified with ACEs improves
· Persistent absence rates for students with ACEs reduce over time
· Student voice indicates increased willingness to attend school and improved sense of belonging.
· Assessment data shows improved progress and attainment for students with ACEs, particularly in core subjects.




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £199,016.00

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Deliver a comprehensive CPD programme focused on disadvantaged pupils, including adaptive teaching, trauma-informed practice, attendance, careers education, contextual safeguarding, literacy, oracy and raising aspirations.

	The EEF identifies high-quality teaching as the most effective lever for improving outcomes for disadvantaged pupils. Professional development that improves teacher expertise has a strong and sustained impact on pupil outcomes.

	1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 4.1, 4.2 


	Embed evidence-informed literacy, reading and oracy strategies across the curriculum, including explicit vocabulary instruction, disciplinary literacy and structured classroom talk.
	EEF guidance highlights the importance of literacy and oral language approaches in improving attainment, particularly for disadvantaged pupils. Strong literacy underpins access to the wider curriculum.
	1.1, 1.2, 1.3


	Strengthen inclusive classroom practice through adaptive teaching, high-quality curriculum design, consistent pedagogical approaches and continued development of specialist support staff.
	EEF guidance and SEND evidence reports demonstrate that adaptive teaching, effective scaffolding and responsive teaching improve outcomes for disadvantaged pupils and those with additional needs.
	1.1, 1.3, 1.4, 4.1






Targeted academic support (for example, tutoring, one-to-one support, structured interventions)
Budgeted cost:  £34,424

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Deliver targeted literacy and numeracy interventions including Reading Plus, Fresh Start Phonics, Lexonik, paired reading, literacy catch-up groups, numeracy catch-up groups and Sparx Maths.
	Targeted interventions are most effective when informed by assessment and delivered alongside high-quality classroom teaching. Reading and maths interventions can accelerate progress for disadvantaged pupils.
	1.1, 1.2, 1.4


	Provide structured academic support including KS4 tutor programmes, Power Hour sessions, after-school learning opportunities (ALOs), reteach episodes and small-group tuition.
	Small group and targeted academic support provide additional time and opportunities to address gaps in knowledge and understanding. 
	1.1, 1.3, 1.4


	Deliver targeted careers guidance, employability programmes and personalised transition support, including Durham Works, college interview preparation, post-16 application support and aspiration workshops.
	Research indicates that high-quality careers education and guidance can improve aspirations, engagement and successful progression into education, employment and training.
	2.2, 3.2 


	Provide targeted mental health and wellbeing interventions, including emotional literacy programmes and 1:1 support. 
	Evidence suggests that targeted social, emotional and mental health interventions can improve wellbeing, readiness to learn and engagement with education.
	4.1, 4.2, 1.3




Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £186,760.00

	A targeted parental engagement programme including workshops, parental information evenings, enhanced communication, transition support and personalised engagement for disadvantaged families.
	Evidence from the EEF highlights that effective parental engagement can lead to improved attendance, behaviour and academic outcomes. Approaches that build positive relationships between home and school, provide practical support and increase parental confidence are particularly effective in supporting disadvantaged pupils.

	2.3, 2.1


	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Implement a robust attendance strategy including pastoral manager attendance calls, home visits, attendance planning meetings, parental engagement and targeted attendance monitoring.
	Parental engagement and targeted attendance interventions can improve school attendance and reduce persistent absence, particularly for disadvantaged pupils.
	2.1, 2.3, 4.2


	Increase access to enrichment, cultural capital and aspiration-building opportunities through educational visits, university and college visits, careers fairs, employer encounters, leadership opportunities and extracurricular clubs. Financial support will be provided. 
	EEF guidance highlights the importance of wider experiences in developing motivation, confidence, aspirations and engagement with learning.
	2.2, 3.2 


	Maintain a trauma-informed behaviour and wellbeing approach through safeguarding systems, staged support processes, reward systems, pastoral support and mental health provision.
	Positive behaviour approaches, high-quality pastoral support and trauma-informed practice are associated with improved behaviour, wellbeing, attendance and engagement.
	4.1, 4.2, 1.3


	Remove practical barriers to learning through provision of a uniform store, equipment support, free breakfast club, homework club, transport assistance and access to suitable study spaces.
	Addressing non-academic barriers can improve attendance, engagement and readiness to learn. Breakfast provision and homework support have been shown to benefit disadvantaged pupils.
	2.1, 3.1, 4.2


	Track participation, attendance, attainment and engagement of disadvantaged pupils, particularly those with SEND, ACEs and other overlapping vulnerabilities, ensuring personalised provision plans and timely intervention.

	Effective implementation and responsive use of data are central to securing sustained improvement for disadvantaged pupils and those facing multiple disadvantage.
	1.4, 2.1, 2.3, 3.1, 3.2, 4.1, 4.2





Total budgeted cost: £420,200

Monitoring schedule 

	Daily 
	Attendance monitoring, safeguarding reviews, behaviour tracking, breakfast club attendance, homework club attendance, welfare checks and pastoral interventions.


	Weekly 
	Vulnerable pupil review meetings, attendance analysis, safeguarding meetings, intervention monitoring, participation tracking and leadership review of disadvantaged pupils.


	Termly
	Assessment collections, progress reviews, attendance and behaviour analysis, quality assurance activities, pupil voice, parental voice and governor reporting.


	Yearly 
	Full evaluation of pupil premium impact, review of intended outcomes, publication of annual strategy statement and revision of priorities for the following academic year.




Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Disadvantaged pupils achieved exceptionally well in 2026, with outcomes significantly exceeding the latest available national disadvantaged averages across key performance measures. Attainment 8 increased to 46.29, placing disadvantaged pupils 11.39 points above the national disadvantaged average. The proportion of disadvantaged pupils achieving Grade 4+ in English and Mathematics rose to 58.5%, 14.7 percentage points above national figures, while Grade 5+ outcomes exceeded national averages by 8 percentage points.
 
These outcomes represent sustained improvement over a three-year period and provide strong evidence that the academy's pupil premium strategy is having a significant impact. A relentless focus on high-quality inclusive teaching, evidence-informed classroom practice, targeted academic intervention and the removal of barriers to learning has enabled disadvantaged pupils to access the curriculum successfully and achieve highly.
 
Disadvantaged Attainment 8 improved from 36.7 in 2024 to 46.29 in 2026, representing an increase of 9.59 points. Over the same period, the proportion of disadvantaged pupils achieving a standard pass in English and Mathematics increased by 28.2 percentage points. This accelerating improvement demonstrates not only improved attainment but also the effectiveness of sustained school improvement activity and strategic investment of pupil premium funding.
Outcomes for disadvantaged pupils are now a significant strength of the academy. Performance compares favorably against national disadvantaged outcomes and demonstrates that disadvantage is not a barrier to achievement for most pupils at Whitworth Park Academy. The continued narrowing of attainment gaps reflects the effectiveness of leaders' focus on high expectations, ambitious curriculum access and targeted support for the most vulnerable learners
Attendance for disadvantaged pupils continued to improve during 2025/26 and remains a significant strength of the academy. Disadvantaged attendance reached 89.1%, which was 2.1 percentage points above the national disadvantaged average of 87.0%. Attendance also improved by 2.1 percentage points compared with the previous academic year, demonstrating sustained progress over time.
Comparative data further highlights the effectiveness of the school's attendance strategy, with disadvantaged pupils eligible for free school meals achieving attendance rates 3.9 percentage points above those in similar schools. This indicates that the academy's targeted attendance processes, pastoral support, and inclusion-focused interventions are having a demonstrable impact on reducing barriers to school attendance.
Improved attendance has enabled disadvantaged pupils to access more learning time, participate more fully in the wider life of the school, and benefit from consistently high-quality teaching. As a result, attendance improvements have contributed directly to stronger engagement, improved wellbeing, and significantly better academic outcomes.
The sustained improvement in attendance, combined with attainment outcomes that exceed national disadvantaged averages, demonstrates the success of the academy's strategic approach to supporting disadvantaged pupils and securing equitable outcomes for all learners.
Strong and purposeful partnerships with parents and carers have remained a key strength of the academy's approach to supporting disadvantaged pupils. Through a programme of engagement evenings, parental information events, consultation opportunities and regular communication, the school has worked proactively to ensure families are active partners in their child's education.
Attendance at parental engagement events has remained strong, providing families with valuable opportunities to discuss progress, understand curriculum expectations and access advice and support to help their children succeed. These events have strengthened relationships between home and school, increased parental confidence in supporting learning, and enabled early identification of barriers where additional support may be required.
Leaders have prioritised meaningful engagement with disadvantaged families, ensuring that parents and carers feel welcomed, informed, and supported. This collaborative approach has contributed to improved attendance, stronger pupil engagement, and higher levels of aspiration. Parents have demonstrated increasing engagement with school support and intervention processes, enabling a more coordinated response to attendance, wellbeing, and academic needs.
The academy continued to provide a range of practical and financial support measures to ensure that disadvantages did not become a barrier to attendance, participation, or achievement. This included access to a free breakfast provision, support through the school uniform store, and targeted assistance for pupils and families experiencing financial hardship.
These initiatives helped to ensure that disadvantaged pupils were well prepared for learning, able to attend school with confidence, and able to participate fully in school life alongside their peers. By reducing the impact of financial pressures on families, the school removed potential barriers to attendance, engagement and wellbeing, enabling pupils to focus on learning and achieve success.
The ongoing investment in practical support complemented wider attendance, pastoral and academic interventions, contributing to improved attendance rates, strong pupil engagement and outcomes for disadvantaged pupils that significantly exceeded national averages. This demonstrates the academy's commitment to ensuring equity of opportunity and providing timely support where it is needed most.

Service pupil premium funding (optional)
The principal purposes of the service pupil premium are to:
 
· enable schools to offer mainly pastoral support to eligible pupils during challenging times
· help mitigate the negative impact on service children of family mobility or parental deployment
· help improve the academic progress of eligible pupils if the school deems this to be a priority
 
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	At Whitworth Park Academy, there are 7 service children. The allocation was spent last year to support the specific needs of the children. The pastoral team liaises with parents, and support is targeted for individuals. Counselling has been utilised for service pupil premium children.

	The impact of that spending on service pupil premium eligible pupils

	Case-study: Pupil A, Year 11 has received enhanced pastoral support and access to counselling to help address identified social, emotional and mental health (SEMH) difficulties. Regular check-ins with pastoral staff have provided a trusted adult and a consistent source of support, helping the student to manage emotional challenges, build resilience, and maintain engagement with learning.

Case-Study: Pupil B, Year 10 accessed counselling support during a period when their father was deployed away from home, helping them to manage emotions and maintain wellbeing. Following a diagnosis of dyslexia, the student has also been provided with a digital device to support recording and completing work, enabling them to access learning more effectively and reduce barriers associated with literacy difficulties.
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